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The DOK information listed addresses the necessary skills in each learning level.  The skills are related to the 
expectations for learning as outlined in the state standards. 
 

*DOK Level 1—Recall of Information 

Level 1 generally requires that you identify, list, or define. This level usually asks you to recall facts, terms, 
concepts, and trends and may ask you to identify specific information contained in documents, maps, 
charts, tables, graphs, or illustrations. Items that require you to “describe” and/or “explain” could be 
classified as Level 1 or Level 2. A Level 1 item requires that you just recall, recite, or reproduce information. 

Skills Demonstrated: Make observations; recall information; recognize formulas, properties, patterns, 
processes; know vocabulary, definitions; know basic concepts; perform one-step processes; translate from 
one representation to another; identify relationships   

**DOK Level 2—Basic Reasoning 

Level 2 includes the engagement (use) of some mental processing beyond recalling or reproducing a 
response. A Level 2 “describe” and/or “explain” item would require that you go beyond a description or 
explanation of recalled information to describe and/or explain a result or “how” or “why.” 

Skills Demonstrated: Apply learned information to abstract and real-life situations; use methods, concepts, 
and theories in abstract and real-life situations; perform multi-step processes; solve problems using 
required skills or knowledge (requires more than habitual response); make a decision about how to 
proceed; identify and organize components of a whole; extend patterns; identify/describe cause and effect; 
recognize unstated assumptions; make inferences, Interpret facts; compare or contrast simple 
concepts/ideas 
 
***DOK Level 3—Complex Reasoning 

Level 3 requires reasoning, using evidence, and thinking on a higher and more abstract level than Level 1 
and Level 2. You will go beyond explaining or describing “how and why” to justifying the “how and why” 
through application and evidence. Level 3 items often involve making connections across time and place to 
explain a concept or a “big idea.” 
 

Skills Demonstrated:  Solve an open-ended problem with more, than one correct answer; create a pattern; 
generalize from given facts; relate knowledge from several sources; draw conclusions; make predictions; 
translate knowledge into new contexts; compare and discriminate between ideas; assess value of methods, 
concepts, theories, processes, and formulas; make choices based on a reasoned argument; verify the value 
of evidence, information, numbers, and data 

****DOK Level 4—Extended Reasoning 

Level 4 requires the complex reasoning of Level 3 with the addition of planning, investigating, applying 
significant conceptual understanding, and/or developing that will most likely require an extended period of 
time. You may be required to connect and relate ideas and concepts within the content area or among 
content areas in order to be at this highest level. The Level 4 items would be a show of evidence, through a 
task, a product, or an extended response, that the cognitive demands have been met. 

Skills Demonstrated:  Analyze and synthesize information from multiple sources; examine and explain 
alternative perspectives across a variety of sources; describe and illustrate how common themes are found 
across texts from different cultures; combine and synthesize ideas into new concepts. 
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Standard and Achievement 
Level Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7RL1: Cite textual evidence 
to support analysis of what the 
text says explicitly as well as infer-
ences drawn from the text 
Beginning Learner- 
Identifies basic text to support a simple 
analysis of what the text says explicitly. 
Developing Learner- 
Identifies textual 
evidence to support an analysis of what 
the text says explicitly.  
Proficient Learner- 
Cites several pieces of textual evidence to 
support an analysis of what the text says 
explicitly and to support inferences drawn 
from the text.  
Distinguished Learner- 
Cites extensive and significant textual 
evidence to support an elaborate 
inference or thorough analysis of a text 
 
 

Diction 
Syntax  
Tone  
Mood  
Figurative 
Language Imagery  
Sensory Details  
Genre  
Characterization  
Setting  
Plot  
Explicit  
Implicit  
Inferred  
Relevant  
Irrelevant  
Evidence  
Claim  
Extraneous 

• Practice careful and attentive reading 
of both assigned texts and independent 
text choices  
• Read a wide variety of texts, including a 
variety of styles, genres, literary periods, 
authors, perspectives, and subjects  
• Distinguish facts that support a specific 
claim from facts that are irrelevant  
• Annotate texts in order to gather text 
evidence for claims (i.e., “reading for a 
purpose”)  
• Practice reading texts within the 
prescribed time limit for grade-level 
expectations (e.g., completing a 300 
page book within the number of days 
outlined by the assignment) 

Standard and Achievement 
Level Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7RL2:  
Determine a theme and/or central 
idea of a text and analyze its 
development over the course of 
the text; provide an objective 
summary of the text. 
Beginning Learner- 
Identifies a theme or central idea of a text 
and provides a simple sequence of events 
in a text.  
Developing Learner- 
Identifies a theme or central idea of a text 
and provides a basic, objective summary 
of a text.  
Proficient Learner- 
Determines a theme or central idea of a 
text and analyzes its development 
throughout a text and provides a detailed, 
objective summary of the text.  
Distinguished Learner- 
Evaluates and summarizes complex 
themes or central ideas and their 
development over the course of a text and 
provides a thorough, objective summary 
of the text. 

Theme  
Biased/Unbiased 
Objective  
Subjective  
Diction  
Tone  
Mood  
Characterization 
Organizational 
Structure Plot  
Structure  
Setting  
Exposition  
Rising Action  
Climax  
Falling Action 

• Understand the difference between 
theme and central idea; some texts are 
concrete in nature and deal literally with 
a topic, such as World War II, while other 
texts tell a story in order to connect with 
or make a point about a larger, more 
universal human experience such as 
“friendship” or “betrayal”  

• Make predictions about developing 
themes within your class notes, citing 
evidence that influences an evolving 
opinion  

• Incorporate multiple literary elements 
into your determination of theme (tone, 
mood, imagery, organizational structure, 
narrative voice, etc.)  

• Practice summarizing a text using facts 
only, without relating your opinion about 
the text (this is harder than you might 
think!)  

• Understand theme is an author’s 
universal statement on a topic (message, 
moral, lesson) 
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Standard and Achievement 
Level Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7RL3:  
Analyze how particular elements 
of a story or drama interact (e.g., 
how settings shape the characters 
or plot)  
 

 
Beginning Learner- 
Identifies the basic elements of a story or 
drama (e.g., setting, characters).  
Developing Learner- 
Explains how specific elements of a story 
or drama interact (e.g., how setting 
shapes the characters or plot).  
Proficient Learner- 
Analyzes how specific elements of a story 
or drama interact (e.g., how setting 
shapes the characters or plot). 
Distinguished Learner- 
Evaluates the impact of relationships 
between specific elements of a story or 
drama (e.g., how setting shapes the 
characters or plot). 

Point of View  
Perspective  
First Person  
Second Person  
Third Person  
Omniscient  
Limited  
Reliable Narrator 
Unreliable  
Narrator  
Plot  
Structure  
Subplot  
Parallel  
Exposition  
Rising Action  
Climax  
Falling Action 
Resolution  
Dialogue 
Characterization  
Static Character 
Dynamic 
Character 
Protagonist  
Antagonist 

• Identify and analyze elements of plot: 
exposition, rising action, climax, falling 
action, resolution  

• Examine plot structure, understanding 
the way in which conflict drives the 
action in a story and how the chapters or 
sections of a text are organized and 
compiled  

• Identify and analyze the elements of 
characterization (a character’s thoughts, 
words, actions, appearance, experiences, 
etc.)  

• Understand the concept of narrative 
voice (point of view, first, second, or 
third person/omniscience, subjectivity, 
reliable/unreliable narrator, etc.)  

• Recognize the importance of setting, 
seeking to understand how the setting 
can dynamically affect the action or the 
characters in a story  

• Be able to identify subplots and parallel 
plots, understanding their relationship to 
the central plot and theme 

Standard and Achievement 
Level Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7RL4:  
Determine the meaning of words 
and phrases as they are used in a 
text, including figurative and 
connotative meanings; analyze the 
impact of rhymes and other 
repetitions of sounds (e.g., 
alliteration) on a specific verse or 
stanza of a poem or section of a 
story or drama.  

 

 
 
 
 

Figurative 
language 
Metaphor  
Simile  
Personification  
Idiom  
Hyperbole  
Imagery  
Diction  
Alliteration 
Onomatopoeia 
Assonance  
Consonance  
Rhythm  
Rhyme  
Rhyme  
Scheme  

• Evaluate and analyze the effect of sound 
in poetry and in narrative, especially with 
regard to how sound itself can 
contribute to meaning, tone, or mood 
(e.g., the assonance in “the silken sad 
uncertain rustling of each purple curtain” 
from Poe, evoking the sound of the 
curtains and the gloomy mood, as well)  

• Identify and understand the major types 
of figurative language as they are used in 
the text (for Seventh Grade: metaphor, 
simile, hyperbole, personification, 
idioms)  

• Identify and understand the major sound 
devices (for Seventh Grade: alliteration, 
assonance, consonance, onomatopoeia)  



 Student Learning Guide: Clarifying the Learning Targets  
 

7th Grade 
ELA 

 

 
 
 
 

Meter  
Analogy  
Symbolism 
Literal  
Concrete  
Lyric Poem* 
Narrative Poem* 
 
 

• Review and understand the basics of 
poetic structure and language 
appropriate to Seventh Grade (lyric and 
narrative forms, including ballad, sonnet, 
ode, free-verse, etc.)  

•  Understand words may have different 
connotations 

Standard and Achievement 
Level Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7RL5:  
Analyze how a drama’s or poem’s 
form or structure (e.g., soliloquy, 
sonnet) contributes to its mean-
ing.  
Beginning Learner  
Describes the form or structure of a sim-
ple drama or poem (e.g., soliloquy, son-
net).  
Developing Learner  
Describes and identifies how the form or 
structure of a drama or poem (e.g., solilo-
quy, sonnet) contributes to its meaning.  
Proficient Learner  
Analyzes how the form or structure of a 
drama or poem (e.g., soliloquy, sonnet) 
contributes to its meaning.  
Distinguished Learner  
Analyzes and evaluates how the form or 
structure of a drama or poem (e.g., 
soliloquy, sonnet) contributes to its 
meaning and effectiveness.  

Act  
Aside  
Ballad  
Dialogue  
Drama  
End Rhyme  
Free Verse  
Internal Rhyme  
Monologue  
Narrative  
Rhyme Scheme  
Rhythm  
Scene  
Soliloquy  
Stage Directions 
Comedy  
Tragedy Lyric  

• Acquire or review knowledge of dra-
matic forms and structures (aside, 
stage direction, act, scene, etc.)  

• Identify and evaluate common or-
ganizational structures in plays and 
poetry  

• Understand and apply knowledge of 
voice/point of view, author’s pur-
pose, genre expectations, audience, 
length, and format requirements  

• Read and write poetry in a variety of 
forms to better understand how a 
poem’s format contributes to its 
meaning (reference Nikki Giovanni, 
Walt Whitman, Gary Snyder, Lang-
ston Hughes)  

• Analyze and evaluate the impact of 
poetic forms on the impact and 
meaning of a poem, including end 
and internal rhymes, rhyme scheme, 
and meter  
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Standard and Achievement 
Level Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7RL6:  
Analyze how an author develops 
and contrasts the points of view of 
different characters or narrators in 
a text.  
Beginning Learner  
Describes the points of view of different 
characters or narrators in a text.  
Developing Learner  
Explains the points of view of different 
characters or narrators in a text.  
Proficient Learner  
Analyzes how an author develops and 
contrasts the points of view of different 
characters or narrators in a text.  
Distinguished Learner  
Analyzes the techniques the author uses 
to develop and contrast the points of view 
of different characters or narrators in a 
text and evaluates the effectiveness of the 
points of view.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Protagonist  
Antagonist  
Major Character  
Minor Character  
Static  
Dynamic  
Flat Character  
Round Character  
Narrator  
Plot  
Action  
Conflict  
Foil  
Perspective  

• Acquire or review foundational 
knowledge of characterization and char-
acter traits, including the literary terms 
regarding character development (major, 
minor, static, dynamic, flat, round, pro-
tagonist, antagonist, tragic hero, foil, 
etc.)  

• Acquire or review knowledge of narra-
tive voice and structure (first person, 
third person, omniscience, etc.), and be 
able to distinguish what is meant by 
“point of view” as it relates to narrative 
voice and as it relates to an opinion or 
bias (perspective)  

• Understand that conflict is a driver of 
plot action; characters (along with 
events, settings, and other elements) ex-
perience conflicts that propel a story 
(e.g., characters love or hate one an-
other, experience an obstacle or hin-
drance, are torn apart by circumstance, 
etc.) 
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Standard and Achievement 
Level Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7RL7:  
Compare and contrast a written 
story, drama, or poem to its audio, 
filmed, staged, or multimedia 
version, analyzing the effects of 
techniques unique to each 
medium (e.g., lighting, sound, 
color, or camera focus and angles 
in a film). 
Beginning Learner- 
Makes a basic comparison of a written 
story, drama, or poem to its audio, filmed, 
staged, or multimedia version.  
Developing Learner- 
Compares and contrasts a written story, 
drama, or poem to its audio, filmed, 
staged, or multimedia version and 
identifies some techniques that are 
unique to each medium (e.g., lighting, 
sound, color, camera focus and angles in a 
film). 
Proficient Learner- 
 Compares and contrasts a written story, 
drama, or poem to its audio, filmed, 
staged, or multimedia version, analyzing 
the effects of techniques unique to each 
medium (e.g., lighting, sound, color, 
camera focus and angles in a film). 
Distinguished Learner- 
Compares and contrasts a written story, 
drama, or poem to its audio, filmed, 
staged, or multimedia version, evaluating 
the effects of techniques unique to each 
medium (e.g., lighting, sound, color, 
camera focus and angles in a film). 
 
 
 

Script  
Abridge  
Cinema  
Drama  
Stage Direction  
Dialogue  
Pace  
Multimedia 

• Perceive the similarities and differences 
between original text and audio, visual, 
or live version of the text and defend 
preferences  

• Analyze how various effects of 
techniques alter perception of each 
version  

• Identify different techniques and explain 
the impact on each medium  

• Examine the kinds of choices that go into 
bringing a story from a textual format to 
a visual format 

Standard and Achievement 
Level Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7RL9:  
Compare and contrast a fictional 
portrayal of a time, place, or 
character and a historical account 
of the same period as a means or 
understanding how authors of 
fiction use or alter history. 
Beginning Learner- 
Makes a basic comparison between a 
fictional portrayal of a time, place, or 

Historical Fiction  
Primary Source 
Secondary Source 
Allusion  
Allegory 
Compare/Contrast 
Annotation  
Citation 

• Work to construct background 
knowledge of historical and literary eras  

• Apply knowledge of literary strategies 
and bias in evaluating fictional and 
historical documents from the same 
period  

• Understand and apply the concepts of 
allusion and allegory  

• Generalize concepts of setting, plot, 
characterization, and other narrative 
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character and a historical account of the 
same period.  
Developing Learner- 
Compares and contrasts a fictional 
portrayal of a time, place, or character 
and a historical account of the same 
period, recognizing how the author uses 
or alters history.  
Proficient Learner- 
Compares and contrasts a fictional 
portrayal of a time, place, or character 
and a historical account of the same 
period as a means of understanding how 
authors of fiction use or alter history.  
Distinguished Learner- 
Citing textual evidence, compares and 
contrasts a fictional portrayal of a time, 
place, or character and a historical 
account of the same period to support an 
analysis and evaluation of how authors of 
fiction use or alter history. 
 
 
 
 

elements and relate these elements to 
their real-world counterparts  

• Purposefully choose texts from a variety 
of authors, geographical and cultural 
contexts, genres, and literary periods 

Standard and Achievement 
Level Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7RL10:  
By the end of the year, read and 
comprehend literature, including 
stories, dramas, and poems, in the 
grades 6-8 text complexity band 
proficiently, with scaffolding as 
needed at the high end of the 
range  

Literary  
Fiction  
Informational  
Non-Fiction  
Genre  
Claim  
Plot  
Setting  
Character  
Analysis  
Annotation  
Evidence  
Inference  
Summary  

• Practice careful and attentive reading of 
both assigned texts and independent 
text choices  

• Read a wide variety of texts, including a 
variety of styles, genres, literary periods, 
authors, perspectives, and subjects  

• Read within appropriate time frame for 
extended text  

• Consider keeping a notebook of texts 
read with notes, annotations, and any 
relevant student work produced  

• Use self-correction when subsequent 
reading indicates an earlier miscue (self-
monitoring and self-correcting)  

• Read with a rhythm, flow, and meter 
that sounds like everyday speech  
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Sample Questions 

ELAGSE7RL4: Determine the meaning of words and phrases as they are used in a text, including figura-
tive and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (allitera-
tion) on a specific verse or stanza of a poem or section of a story or drama.  
ELAGSE7RL2: Determine a theme and/or central idea of a text and how it is conveyed through par-
ticular details; provide a summary of the text distinct from personal opinions or judgments.  
 
Read the following lines from the poem by 
By Paul Laurence Dunbar 
I'd choose the human's higher right,  
To suffer and to love! 
If life were but a dream, my Love,  
And death the waking time;  
If day had not a beam, my Love,  
And night had not a rhyme,––  
A barren, barren world were this  
Without one saving gleam;  
 
 

 
I 'd only ask that with a kiss  
You 'd wake me from the dream.  
If dreaming were the sum of days,  
And loving were the bane;  
If battling for a wreath of bays  
Could soothe a heart in pain,––  
I 'd scorn the meed of battle's might,  
All other aims above  
I 'd choose the human's higher right,  
To suffer and to love!  

 
 

 
***What meaning is expressed by the narrator in these two lines from the poem?  

A. The narrator thinks people who love another must suffer.  
B. The narrator wants to experience the highest honor of being able to suffer with another.  
C. The narrator has the right to love anyone that understands what it means to love and suffer.  
D. The narrator would make the decision to love regardless of having to endure pain and suffering 

to do so.  
 
*The theme of this poem deals with the  

A. happiness  
B. pain  
C. dreams  
D. love 
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Sample Questions 

ELAGSE7RL5: Analyze how a drama’s or poem’s form or structure (e.g., soliloquy, sonnet) contributes to 
its meaning.  
ELAGSE7RL6: Explain how an author develops the point of view of the narrator or speaker in a text. 
ELAGSE7RL7: Compare and contrast a written story, drama, or poem to its audio, film, staged, or multi-
media version, analyzing the effects of techniques unique to each medium (e.g., lighting, sound, color, 
or camera focus and angles in a film). 

Passage (On the Shore) 
by Sarah Chauncey Woolsey 
 
The punctual tide draws up the bay, 
With ripple of wave and hiss of spray, 
And the great red flower of the light-house 
tower 
Blooms on the headland far away. 
5Petal by petal its fiery rose 
Out of the darkness buds and grows; 
A dazzling shape on the dim, far cape, 
A beckoning shape as it comes and goes. 
A moment of bloom, and then it dies 

10 On the windy cliff 'twixt the sea and skies. 
The fog laughs low to see it go, 
And the white waves watch it with cruel eyes. 
Then suddenly out of the mist-cloud dun, 
As touched and wooed by unseen sun, 
15Again into sight bursts the rose of light 
And opens its petals one by one. 
Ah, the storm may be wild and the sea be strong, 
And man is weak and the darkness long, 

But while blossoms the flower on the light-house 
tower 
20 There still is place for a smile and a song. 

 

**What is the purpose of lines 9 through 12 of "On the Shore"? Choose the TWO answers that apply.  
A. to describe the victory of the storm over the light  
B. to depict the flashing of the light from the tower  
C. to show how strong the weather conditions were  
D.  to bring the poem to an unhappy ending  
E. to tell the reader that the storm is over  

 
***How does the structure of the lines and stanzas reflect the poem’s meaning?  

A. The fixed form reflects the crashing of waves in a storm.  
B. The free form reflects the constant growth of the symbolic flower.  
C. The sonnet structure reflects the musical sounds of the ocean.  
D. The prose structure reflects the dramatic   

beginning and ending.  
 

**Which strategy does the poet use to develop the point of view of the speaker?  

A. vivid imagery  

B. foreshadowing in the first stanza  

C. consistent mood  

D. direct statement of the theme 
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**Which detail in the poem is MOST meaningful for someone looking at the image that goes with it?  

A. the waves  

B. the ship 

C. the mist  

D. the light 

 
Sample Questions 

ELAGSE7RL1: Cite several pieces of textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text.  
ELAGSE7RL4: Determine the meaning of words and phrases as they are used in a text, including figura-
tive and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (allitera-
tion) on a specific verse or stanza of a poem or section of a story or drama.  
ELAGSE7RL9: Compare and contrast a fictional portrayal of a time, place, or character and a historical 
account of the same period as a means or understanding how authors of fiction use or alter history.  
 
 
Pliny's Pompeii  
Letters of Pliny  
by Pliny the Younger  
 
Pliny the Younger, born in 62 A.D., was adopted 
by his uncle, Pliny the Elder, at age 8. Pliny the 
Younger's letters were discovered in the 16th 
century and offer a firsthand look at life in An-
cient Rome. This excerpt takes place during the 
eruption of Mount Vesuvius in 79 A.D. that de-
stroyed the city of Pompeii.  
1 The ashes now began to fall upon us, though 
in no great quantity. I looked back; a dense dark 
mist seemed to be following us, spreading itself 
over the country like a cloud.  
2 "Let us turn out of the high-road," I said, 
"while we can still see, for fear that, should we 
fall in the road, we should be pressed to death 
in the dark, by the crowds that are following 
us."  
 
 
3 We had scarcely sat down when night came 
upon us, not such as we have when the sky is 
cloudy, or when there is no moon, but that of a 
room when it is shut up, and all the lights put 
out. You might hear the shrieks of women, the 
screams of children, and the shouts of men; 
some calling for their children, others for their 
parents, others for their husbands, and seeking  

to recognize each other by the voices that re-
plied; one lamenting his own fate, another that 
of his family; some wishing to die, from the very 
fear of dying; some lifting their hands to the 
gods; but the greater part convinced that there 
were now no gods at all, and that the final end-
less night of which we have heard had come 
upon the world.  
 
 
4 Among these there were some who aug-
mented the real terrors by others imaginary or 
willfully invented. I remember some who de-
clared that one part of Misenum had fallen, that 
another was on fire; it was false, but they found 
people to believe them. It now grew rather 
lighter, which we imagined to be rather the 
forerunner of an approaching burst of flames 
(as in truth it was) than the return of day: how-
ever, the fire fell at a distance from us: then 
again we were immersed in thick darkness, and 
a heavy shower of ashes rained upon us, which 
we were obliged every now and then to stand 
up to shake off, otherwise we should have been 
crushed and buried in the heap.  
5 I might boast that, during all this scene of hor-
ror, not a sigh, or expression of fear, escaped 
me, had not my support been grounded in that 
miserable, though mighty, consolation, that all 
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mankind were involved in the same calamity, 
and that I was perishing with the world itself.  
6 At last this dreadful darkness was dissipated 
by degrees, like a cloud or smoke; the real day 
returned, and even the sun shone out, though 
with a lurid light, like when an eclipse is coming 
on. Every object that presented itself to our 
eyes (which were extremely weakened) seemed 
changed, being covered deep with ashes as if 
with snow. We returned to Misenum, where we 
refreshed ourselves as well as we could, and 

passed an anxious night between hope and 
fear; though, indeed, with a much larger share 
of the latter: for the earthquake still continued, 
while many frenzied persons ran up and down 
heightening their own and their friends' calami-
ties by terrible predictions. However, my 
mother and I, notwithstanding the danger we 
had passed, and that which still threatened us, 
had no thoughts of leaving the place, till we 
could receive some news of my uncle.  

 
Excerpt from the Letters of Pliny by Pliny the 
Younger  
The Last Days of Pompeii  
by Edward George Bulwer-Lytton  
 
The Last Days of Pompeii is a novel published in 
1834. It is set in Ancient Rome during the days 
leading up to the eruption of Mount Vesuvius 
that destroyed the city of Pompeii. In this ex-
cerpt, the protagonist Glaucus has just played a 
sad song for his fiancée, Ione.  
1“After all, O Glaucus!” said she, “there is noth-
ing very mirthful1 in your strain!”  
2“Yet I meant it to be so, when I took up thy 
lyre,2 pretty one. Perhaps happiness will not 
permit us to be mirthful.”  
3“How strange is it,” said Ione, changing a con-
versation which oppressed her while it 
charmed—”that for the last several days yonder 
cloud has hung motionless over Vesuvius! Yet 
not indeed motionless, for sometimes it 
changes its form; and now methinks it looks like  

some vast giant, with an arm outstretched over 
the city. Dost thou see the likeness—or is it only 
to my fancy?”  
4 “Fair Ione! I see it also. It is astonishingly dis-
tinct. The giant seems seated on the brow of 
the mountain, the different shades of the cloud 
appear to form a white robe that sweeps over 
its vast breast and limbs; it seems to gaze with a 
steady face upon the city below, to point with 
one hand, as thou sayest, over its glittering 
streets, and to raise the other (dost thou note 
it?) towards the higher heaven. It is like the 
ghost of some huge Titan3 brooding over the 
beautiful world he lost; sorrowful for the past—
yet with something of menace for the future.”  
5 "Could that mountain have any connection 
with the last night's earthquake? They say that, 
ages ago, almost in the earliest era of tradition, 
it gave forth fires as Aetna4 still. Perhaps the 
flames yet lurk and dart beneath.”  
6 “It is possible,” said Glaucus, musingly.  
__________  

1mirthful: joyful  
2lyre: ancient stringed instrument  
3Titan: a mythical race of giants  
4Aetna: a volcano in Sicily 
 
 
 
**Based on the descriptions of the real people of Pompeii in Pliny's Pompeii, why does the author of 
The Last Day of Pompeii MOST LIKELY portray the characters as calm and thoughtful?  

A. to demonstrate the importance of remaining calm in a crisis  
B. to show that the people of Pompeii were intelligent and level-headed  
C. to create a contrast with the panic they will feel when tragedy strikes  
D. to show they do not know how to deal with a natural disaster  

 



 Student Learning Guide: Clarifying the Learning Targets  
 

7th Grade 
ELA 

 

Read this sentence from paragraph 3 of The Last Days of Pompeii.  
"How strange is it," said Ione, changing a conversation which oppressed her while it charmed—"that for 
the last several days yonder cloud has hung motionless over Vesuvius!"  
**Which phrase BEST defines oppressed as it is used in the sentence?  

A. weighed down  
B. held one's interest  
C. forcefully put down  
D. made tired  

 
**Which sentence from The Last Days of Pompeii BEST supports the idea that the characters doubt 
whether they should be concerned about Mount Vesuvius?  

A. Yet not indeed motionless, for sometimes it changes its form; and now methinks it looks like 
some vast giant, with an arm outstretched over the city.  

B. Dost thou see the likeness—or is it only to my fancy?  
C. It is like the ghost of some huge Titan brooding over the beautiful world he lost; sorrowful for 

the past—yet with something of menace for the future.  
D. Perhaps the flames yet lurk and dart beneath.  

 
Sample Questions 

ELAGSE7RL3: 
Analyze how particular elements of a story or drama interact (e.g., how settings shape the characters or 
plot)  
 

Passage (Ocean's Gift)  
They call to me,  
Asking to be seen,  
Begging to be enjoyed, 
Like a kitten looking for a home.  
 
They call to me,  
Showing–off their beauty,  
Shining in the sunlight,  
The way a smile shares warmth.  

They call to me.  
I hear their plea.  
I recognize their beauty. 
I want to take them home.  
 
I promise to care for them,  
To use them in design,  
To show them off forever. 
I hold the seashells with care.  
They are mine, Forever. 
 

**What is the most likely reason the narrator compares the seashells to a kitten looking for a home?  
A. It helps set the sad feeling tone of the poem.  
B. It gives the narrator a compelling reason to take the seashells home.  
C. It helps the reader imagine the seashells are alive.  
D. It helps show how fragile and delicate the seashells are. 

 


